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WAYS OF OVERCOMING DIFFICULTIES
IN TEACHING LISTENING COMPREHENSION
IN 1-ST YEAR MATH AND IT STUDENTS

The article is devoted to the search for ways to overcome difficulties in teaching
listening to 1st year students of the faculty of Math and Information technologies. It is very
difficult to choose audio that would be suitable for each student in the group. To solve the
problems the teacher is forced to develop tasks that meet different levels of training. Our goal
is to find the most suitable ways to overcome the difficulties in teaching listening to IT students
and develop a set of exercises for listening skills development based on the activity approach.
At the end of the article there is a set of exercises developed on the basis of authentic material,
considering the removal of difficulties that students may face while listening.

Adults spend on average 70 % of their time socializing. Research shows that on
average 45 % of the time is spent on listening and only 30 % on talking, 16 % on
reading and 9 % on writing.

Listening comprehension is important in teaching a foreign language because it
takes up most of the time when we communicate in a foreign language. Think about
how much time you spend listening to others talk or listen to songs, news, lectures,
YouTube, etc. Advances in new technologies have already introduced certain outcomes
namely: have helped raise the level of listening skills in language teaching; provided
input that can be very important for second language acquisition in general and for the
development of listening and speaking skills in particular; promoted non-linear
language processing and encouraged students to develop «holistic» strategies for texts.

A survey was conducted among 1st year students, in which they were asked to
answer the question about reasons which, in their opinion, interfere with understanding
speech by ear. The answers were distributed as follows: insufficient vocabulary;
communication only with native Russian speakers with similar pronunciation
characteristics; inability to distinguish words in the flow of speech, merging between
words, changes in sounds in the flow of speech, swallowing; misinterpretation of what
was heard, lack of experience in interacting with the language as such, 1. e., lack of
experience.

In connection with the above, foreign language teachers are constantly thinking
about how to best include listening in the learning process of students and provide
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options both inside and outside the classroom so that students develop listening skills
and can cope with difficulties when listening to foreign language messages.

It is especially important to remove problems in teaching listening
comprehension because within in a group students have very different levels of
mastering a foreign language and it is very difficult to find a recording that would suit
everyone in the group.

To solve problems, the teacher is forced to develop assignments that would not
only meet different levels of training, but also contribute to the development of critical
thinking among students, which is undoubtedly urgently needed in the current
conditions of the global history development.

Today, the development of students’ critical thinking is one of the urgent tasks
in the learning process in general, and a foreign language in particular. Thinking
critically means being inquisitive and using research methods, which involves asking
yourself questions, systematically seeking answers, developing a point of view on a
particular issue, and being able to defend this point of view with logical arguments.
Critically thinking students are able to accept the multipolarity of the world around
them, the possibility of various points of view coexistence, which instills tolerance in
them, they know how to work in a team, they are able to abandon prejudice. The
technology for the development of critical thinking was dealt with by: J. Steel,
K. Meredith, Ch. Temple, S. Walter, 1. O. Zagashev, S. I. Zair-Beck and others.

First of all, let’s clarify what we mean by listening. In English, the term
«listening comprehension» is used (perception and understanding by ear), which,
according to foreign experts, most accurately conveys the essence of this independent
type of speech activity. Listening audible speech understanding; actually, listening is a
prerequisite of oral communication.

Practical experience of teaching a foreign language to students of Vitebsk State
University named after P. M. Masherov convinces that listening is one of the most
difficult types of speech activity.

According to E. N. Solovova, there exist 3 types of difficulties that prevent
understanding the content of the information message: difficulties due to the conditions
of listening, difficulties due to the individual characteristics of the source of speech,
difficulties due to the linguistic features of the perceived material (use: a large amount
of unfamiliar vocabulary, idiomatic expressions, colloquial formulas, special terms,
abbreviations, elliptical constructions, precision words.) The last point is especially
relevant for students of non-linguistic specialties.

In most groups, the level of English proficiency among students varies greatly,
and this fact must be considered when selecting audio materials for classes.

There are two ways to deal with difficulties in the methodology: either their
elimination or overcoming.
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Note that the artificial elimination of difficulties in listening does not prepare for
the perception of authentic, 1.e. natural speech. The main goal of language teaching is
to prepare the student for verbal communication in natural conditions, so the learning
process will be effective only if the student has encountered the difficulties of authentic
speech and has learned to overcome them.

Therefore, it seems correct not to eliminate, but to overcome these difficulties in
the learning process. In addition, for listening it is best to choose authentic texts that
are as close as possible to everyday life situations or depict burning issues faced by
societies.

We believe that effective training for improving listening skills is the
performance of rather difficult exercises, but subject to feasibility of these difficulties
for students.

In the methodology there is a system of exercises aimed at removing the
problems of listening. For example, repetition exercise after the speaker, exercises for
the development of speech hearing, exercises for memory training, exercises for
probabilistic forecasting training.

In addition, N. D. Galskova divides exercises that develop listening skills into 4
types:

Preparing for the perception of the text — pretext stage.
Accompanying auditory recordings perception.

Based on the listened recording (of a reproductive-productive nature).
Based on the listened recording (of a productive nature).

Note that not all domestic authors adhere to this option. For example,
E. N. Solovova distinguishes 3 stages in working with audio texts: pre-text stage
(before listening), the text listening stage (while listening), post-text stage (after
listening), 1. e., they are not divided into exercises of a reproductive-productive and
simply productive nature.

Another important step in improving listening skills is quality control of

SRS

listening skills formation. The most common methods of this control are: drawing up
a plan for the listened story, highlighting semantic parts in the listened text,
transmitting the main content, transmitting the full content, answering questions,
performing tests of a different nature, etc.

In the context of the need to simultaneously develop auditory skills and critical
thinking skills in first-year students, we consider the most appropriate technology to
be the technology based on the didactic pattern of three stages in the process of working
with information:

— challenge stage (awakening cognitive interest in the topic under study,
independent determination by students of the direction in the topic being studied,
updating the knowledge and experience of students on the topic being studied);
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— comprehension stage (organization of active perception of the text; the purpose
of this stage is to maintain interest and activity created at the challenge stage; to contact
new information);

— stage of reflection (independent evaluation systematization of the studied.

Having studied the theoretical issue, we tried to compile a set of exercises aimed
at overcoming difficulties in teaching listening in a group of 1st year students of the
Math and IT faculty with different levels of English proficiency when studying the
topic «The job interview» within the module «Professionally oriented
communicationy.

THE JOB INTERVIEW

I. Personal characteristics

In pairs, match the adjectives below with their correct definitions and discuss
how important these characteristics are for your job or the job that you want to apply
for:

1. experienced a. able to make yourself do something well

2. self-motivated b. able to talk to people easily and share information

3. communicative c. constantly doing a lot of work

4. enthusiastic d. energetically interested in something and willing to be
involved in it

5. dynamic e. having lots of ideas and energy

6. hardworking f. having skill or knowledge because you have done
something many times

II. Thecv
Read the following cv summary and fill in the header for each section with
‘education’, ‘work experience’, ‘personal details’, ‘profile’ and ‘skills and interests’:

Andrea Patarino

Rome, Italy
I

Date of birth: 23 June 1990

Marital status: Single
2
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A British Culture Studies and English Linguistics graduate with four years’
experience in the field of international cultural cooperation. Self-motivated,
dynamic and ready to meet new challenges.

3

2010-2015 University of Rome, MA in British Culture Studies
4

2013-present Project coordinator, British Council, Rome, Italy
2012-2013 Internship, National Youth Agency, Leicester, UK

2011-2012 Tour guide, Tourist Information Centre, Rome, Italy
5

IT skills (Windows and Microsoft Office), fluent in English and Spanish,
enjoys reading and skiing.

III. Interview questions and answers

Look at the following ‘difficult’ questions that you might hear during a job
interview:

How would you describe yourself?

What influenced you to choose a career in ...?

How has your university education prepared you for a job in ...?

Tell me about your current job. What have you been doing?

How would you describe yourself in terms of your ability to work as a member
of a team?

Tell me about a major problem you recently handled. Were you successful in
resolving it?

How do you handle pressure?

Why do you want to work for this company?

What do you feel you have to offer this company?

What personal weakness has caused you the greatest difficulty on the job?

What would you say has been your most rewarding accomplishment?

What are your goals for the future?

What do you think you'll be doing in five years’ time?

Now read the following job ad:

Language Worldwide is an established international language center seeking a
dynamic, self-motivated and responsible person for the position of project coordinator.
A suitable candidate must be a university graduate and be proficient in at least
2 languages, including English.
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1. be motivated a. awell-established company
2. manage b. by challenge

3. deal with c. certain tasks

4.  motivate d. deadlines

5. meet e. International projects

6. work f. others

7.  be part of g. outside partners

8. delegate h. under pressure

Listen to an extract from Andrea’s interview at Language Worldwide and
tick the questions that you hear.

Listen again and put T (True) or F (False) next to the following statements:

1. Andrea has always been interested in the British/American language and
culture.

2. His current job mainly involves preparing budgets for projects.

3. He has worked as part of a team.

4. He had to replace one of the speakers at a British Council event.

5. He believes the job he is being interviewed for is tailored to his skills and
qualifications.

6. His most rewarding achievement has been successfully completing his
university degree.

7. His main weakness is handling pressure.

8. His long-term ambition is to start his own business.

IV. Key expressions
Complete the following collocations from the interview:

Now look at the following expressions from the interview and match them
to their functions below:

I would describe myself as someone who is ambitious, hardworking and
motivated by challenge.

As you can see from my CV, I’ve been working as a project coordinator for the
British Council in Rome for several years.

My job has mainly involved organizing special events

Against the odds, I managed to successfully work with our partners and
reschedule the project events.

I guess at times [ am a little reluctant to delegate certain tasks.
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I would say successfully completing my university degree has been my most
rewarding accomplishment.

My long-term goals involve growing with a company where I can continue to
learn, and take on additional responsibilities.

Once I gain the necessary experience, I see myself moving on to a management
position.

describing your current job
describing your personal qualities
describing a personal weakness
describing how you overcame a difficult situation
describing your ambitions
f. describing your achievements
V. Roleplay. In pairs, interview each other for a job of your choice. Use
questions/expressions from this lesson and any others that you may need. Would
you give your partner the job? Why/why not?
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JI. B. Kaxxexnua
Cnoco0bl mpeofosieHdsi TPYAHOCTeH NMpPH 00y4YeHHMH AyMPOBAHMI0 CTYJIE€HTOB

¢akyabTera MAaTEeMATUKH u HH(OPMAIMOHHBIX TeXHOJIOT Uil BI'Y
umenu I1. M. MamepoBa
AyaupoBaHu€ — CIIOXKHBII PEUENTUBHBIN BHUJ PEUYEBOUN JEATENbHOCTH, CBS3aHHBII

C BOCIIPHUATHEM M MOHMMAaHWEM HH()OpPMAIMK Ha WHOCTPAHHOM si3bIke. Pa3BuTHe aynuTHB-
HBIX HaBBIKOB MPOUCXOIHUT HAapaBHE C IPYTMMH BHIAMHU PEUEBOU JESITEILHOCTH BO BpPEMS
yueOHBIX 3aHATUH. J{TUTEIBHOCTD Ay AMOTPEKOB ISl CTYIEHTOB HEJTMHI'BUCTUYECKUX CIEIIN-
IBHOCTEN HE JI0JDKHA MPEBBIIAT JIBYX C MOJOBHHON MUHYT, YTOOBI CTYACHTHI MOTJIH (-
(PEeKTUBHO BKIIFOUUTHCS B MMPOCITYIITHBAHHE.

OcBoeHHE ayAWTHBHBIX HABBIKOB MPOWCXOIUT B TPU JTama: 0 MPOCITYIIHBAHHSA,
BO BpeMs MPOCIYLIMBAHUS U TOCIIE MpociaymBanusi. Heo0Xoaumo cTpouTs yueOHbIe 3aHsI-
THUS C yI€TOM BCEX ATAroB 00yYeHUs ayJUPOBAHHIO U BHEAPSATH TEXHOJOTHIO PAa3BUTHS KPH-
TUYECKOTO MBINUICHHS, MTPEICTABICHHYIO TPEMs dTalaM#, a UIMEHHO: BBI30BOM, OCMBICIIE-
HHEM Cofiep>KaHus U pediekcreil B JaHHYIO MOJICIb.

OOy4aTh CTYJIEHTOB HEJIMHTBUCTHYECKUX CIELMAIbHOCTEH HaBBIKaM ayJHWpOBaHUS
cleyeT TakuM 00pa3oM, YTOOBI STH HABBIKH MO3BOJSUIA UM OCYIIECTBISATH 3PPEKTUBHOE
OOIIIeHNEe HE TOJBKO B ayIMTOPHH, HO U pearbHOU xu3HH. [IpaBribHO MOm0OpaHHbBIE ayTeH-
TUYHbIE MaTepuaibl U pa3sHOOOpa3HbIe 3aJaHMs, HANpaBICHHbIE HAa CHATHE BO3MOXHBIX
CIIO)KHOCTEHW CHOCOOCTBYIOT (POPMHPOBAHHMIO AyJAWTHUBHBIX HABBHIKOB H yOEXKICHHOCTH
B TIPaKTUYECKON MOJTB3€ N3YUCHUSI MHOCTPAHHOTO SI3BIKA.
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